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There is a widespread conviction among high school end 
fail in their studies is the feet that they cannot read in- 
telligently and understandingly, because they do not know 
the meanine of words in common use; that they cannot carry 
on a conversation, because they do not know how and when to 
use words; end that they cannot write, because they do not 
know shades of meaning, connotations, synonyms, homonyms, 
and antonyms. ‘Therefore these students cannot get their 
assignments, because they fail to comprehend the meaning of 
the content of textbooks and classroom instruction. 

fhis convietion is supported by many investigations by 
students of educational psychologye Gray of the Univer~ 
sity of Chicago (1925)* gives the lack of word knowledge as 
the main cause for pupil feilure in our public schools and 
colleges. In a study of the comprehension difficulties in 
reading made by Irion (1925)" he says, "Word knowledge 
seems to stand out as a very significant item in reading 
comprehension." anderson (1928) found a high correlation 
between word knowledge and reading ability of college 
students. He says, “Many college students cannot read 


word knowledge as measured by the liolley Vocabulary Seale 
bears a close relationship te the ability to road 
material.” 

Kirkpatrick (1907)* testing a eroup of college fresh- 
men found “That those ranking high in scholarship knew, on 
the average, five per cent more words than those ranking 
low in seholarship.” 

Pressey (1924)° says, “It has become inereavingly evi- 
@ent from resent scheol investigations in more than one 
schoo], subject*® that learning of each school subject cone 
eiste in the formation of a large nmumbor of very apecific 
habites Ne lencer are ‘ability to ad@*, ‘ability to read’, 
er ‘ability to write’ considered as single capacities, but 
rather as a composite number of separate skills. The 
‘ability te read’ may cortainly be treken up inte a number of 
less general ‘abilities’ among wieh an adequate knowledge 
ef vocabulary is one of the most important." 

It is not claimed by any one that a limited vocabulary 
is the sole cause of the lack of comprehonsion in reading, 
but it is an important factor. It has been demonstrated by 
Hiddiara (1922) that the “extent of one's vocabulary is a 
large factor in the cenprehension scores made in standard 
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roading tests.” According te Yoakam (2020)"*me most im 
portent factors that effeet comprehension favorebly are, in 
to orgenize, effective rate, and power to reproduce ideas 
gained. 3 

In the Twenty-Yourth Yearbook of the National Society 
for the Study of Bdueation (1925)° this statement te found: 
of known words and groups of woris ond effective habits of 
independent attack in dealing with unimown wordses+++s 

“ALS envichment of experience both within ané without 
the school, has a direct influence upon the reading 
vocabulary. Valuable as ic this source ef grovth, the 
sohool must supplement it with very definite training in 
order to insure rapid growthe There must be conselous 
selection of expericnces which are valuable for pupils, the 
choiee of words to associate with these experiences, and 
thorough training in the use of this vocabulary.” 

fhe foregoing statements may be said te volee the 
opinions of the majority of high echool and collage 
teachers who roslize that a studeat must know words before 
he ean read or listen with underotanding, ané who know 
that a student aust be able te do these things if he is 
going to grasp the meaning ef class works 


The purpose ef thie study is to secure some objective 
data bearing on the vocabulary of high school and college 
students; to diveover the improvement, if emy, in the 
vovuabulary of a pupil as he edvances through school; to 
determine the difference, if one existe, between the 
vocabularies ef the tes somes; and to make recommendations, 
based on these data and data fron other studies, for the 
improveneat ef the vocabularies of stulents in junior and 
senior high schools, ond junior colleges. 


this study for two reasons: (1) 1% wae the system in whieh 
the writer was teaching, and so was available; (2) it is 
representative of the sehool systems of the state. The 
@ivision of classes wos highly desirable for a study of thie 
kind, because it afforded opportunity to study the vocabu- 
In onder to wrk out the problem on vocabulary, Form I 
of the Markham “English Vocabulary test for High Seheol and 
College Students"* was used. There were several reasons for 
eheosing this test. (1) It is objective in form. That fact 
does away with teacher opinion in the rosulte, (2) It was 
constructed in accordance with the best scientific prinei~ 
plea and practices, (3) It is a test designed to be used in 
both high school and junior colleges In order that the ree 
sults be uniform and comparable, 1t was necessary to give 
the same test from the seventh grade through junior college. 
(4) The test is easily administered and scored; therefore 
possible errors in results are reduced to 4 minimum. 


The following is a copy of the test used in securing 
date: 
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Bagh English teacher in the Independence Junior and 
period on April 2, 1929, to administering the test. All 
these teachers had definite instructions on how te give 
the tests. No teacher received her tests before the date 
set, oo that there was no opportunity te review the words 
whieh make up the test, There was no time limit set. 
uvery student was givon time to finishes In order te so« 
oure uniformity the test papers were scored by the writers 
This was a tesk that required many hours of careful works 

The test me hard enough se thet no one made a perfect 
eeores, On the other hend, no one made a gerade of eres 
Since these tw facts were true it was possible te 
measure everyone's ebility. This io on essential factor 
in any trustworthy achievement test, 
regular classes in inclish crommar end composition teok 
the test. There was no twolfth year inclich course 
offered in the Independence system, That fact accounts 
for the absenee of date in that grade. 
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girls in the seventh cree. A glance at Table I and 
highest seere is 106 made by a girl; the lowest is 25 made 
twiee by boyas 

In the eighth grede 85 beys and 77 girle took the test 
ané received the scores shown in Table I and Figure &. ‘The 
highest score ie 102 made by a boy; the lowest is 15 made 
also by a boys 
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Seventy-two boys and 111 girls in the ninth crade took 
the test. ‘The frequeney of their scores is shown in Table 
Ty and Figure Se The highest score is 102 made by a bey; 
the lowest is 26 made by « girl. 

In the entire junior high school 227 boys and 267 
Gixis took the test making a total of 494 students tested. 
The highest seore is 106 made by «© seventh grade girl; the 
ee eee 
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In the tenth grade 76 boys and 109 girls took the 
test. The distribution of their scores is shown in Table 
It and Figure S,. The highest score is 106 made by a boy; 
the lowest is 29 made by a cifls 
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Sixty-four boys and 92 girls in the eleventh grade 
took the test, and received the scores shown in Table [I 
and Figure Ge The highest seoré te 114 made by a girl; the 
lowest is 52 made also by @ girl. 

The highsat score fee Che antive echoed te 214 mate by 
an eleventh crade girl; the lowest is 29 made by a tenth 
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I% the thirteenth year 20 boys and 39 girls took the 
test and received the seores as shown im Table III and 
Figure G. Tho highest score ia 116 made by a boy; the 
Lowest ie 50 made by a girls 
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Por the cutire school system from the junior high 
through the freshman year in junior college 387 boys ané 
607 girls tock the tests. ‘The frequency of their scores is 
ehown in Yable IV and Vigure 0. ‘The highest score ies 116 
made by a bey in the junior college; the lowest is 15 made 
by a boy in the eighth grade. 
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fable V and Pigure 10 shew the mean score for the 
@irle in each grede, and for each grade. 
sistently from junior high echool to junior colleges. Ina 
similar manner the mean seores for the grades show a 
Se eS ee a 
the thirteenth. 
In every case except two, the seventh and ninth 
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fable VI shows that some very common words, which 
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and “shining”; 211 failed op “musical” and “melodious"; 
124 on “beyond” and “past"; 224 on “sincere” and *honest*; 
178 on “idea” and "thought"; 310 on “noted” and “dise 
tinguished". Surely words as simple as these should be 
mown by all students from the seventh crede to the junior 
college. 
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The papers ef the six studente ranking the lewest and 
the six ranking the hichest in each of the six grades 
tested wore selected as a sample, From fable II it ean be 
many words as those whe ranked the highest. 

Euelish the language in the home?" Only seven students re« 
plied “ie” «- two in the seventh grade and five in the 
ninth. The seores of the two in the seventh grade are 27 
of the five in the ninth grade are 45, Gl, 57, 78 and G4. 
last two are above. 


have is the use of the English vocabulary. It is the key 
lary is the job of the teacher, particularly the inglish 
toachers Some time each week should be deroted te rocatu~ 
lary study. At no time should a otudent be allowed to 
pass over a word of which he does not know the meanings 
This applies not only in the English class, but in all the 
elasses of the student. The English teacher alone cannot 
go far in widening a student's vocabulary. Svery teacher 
peculiar to the subject. 

Aldeorman(1925)° found thet exereises in voeabulary 
sion of good readers, 

“While general comprehension is often tuaproved by | 
ineiéentel causes, the best results are obtained when 
some particular phase of comprehension, such as voeabu« 
lary er organization, is subjected te training", Yoakan 
(2920)" tents we. again ho says, "The development of « 


child's informational reading. Attention to the moanings 
of words ---- study of synonyms, homonyms, and antonyns --=« 
is advocated as an additional aid to vocabulary develop- 
for developnent of vocabulary, ‘The child should bo inter 
ested in words. ‘fhe word retord in his notebeok should re+ 
eelve frequent afditions of new words he hac met in his 
reading. He should be encouraged to use helpful words 
whieh he has learned incidentally. Gordes should be noted, 
compared, end classified in lessens occasionally devoted to 
this partioular purpese, Careless use of words and indif+ 
ference te them chould yield to direst troatmente" 

Tae elf@ favorite way of having the student learn his 
vocatulary is to put on the boord a list of words and tell 
him for hie next acsiguaent to look up the moaning of the 
words Listed. ‘They may or may not have something to do with 
the other class works If they do have, then the assiguacnt 
may oxeate somo interest, but if they do not have, then 
etudente will vory seen tire of it. 

It ic true that most vocabulary drill must necessarily 
involve the use of the dictionary, but that drill mist be 
made vital to the students 

One device to vitalize voenbulary drill is te have the 


boy or eirl keep a “Vocabulary Book". In it he may jot 
Gow words which are new to him, and words which seen te him 
to be particularly vivid or apte In some cases a phrase 
might be pat dow. Sach word should be followed by a sen+ 
tence of definition or explanation of its particular foree, 
Ghis methed can easily be made inte a contest by heving the 
elass vote on acceptable words in eny one student's note- 
beok. ‘The student who has the most acceptable words, 
according to the class vote, will of course be the winners 

Oceastonal teste like the one used in this problem, 
aia the teacher in measuring the student's achievement end 
will spur the ctudent on to better word study. 

Before starting en intensive training in vooabulery it 
ie interesting, es well eo enlightening, to both pupils and 
teacher to know how large ie the vocabulary of the pupil. 
Te following test worked out by Davie (2025)*° 1s @ good 
one to use: 

pe Ey ty Ft a 


and are given an impetus to work harder on their 
voosbularies. 

The problem of building up a vocabulary is not one 
that oan be handled by the group methods Sach individual 
‘gtudent mst receive attentions le must be kept alert to 
tho needs of his own vocabulary. Davie (1925)" says, 
“yebedy with a lesy mind can acquire e large end efficient 
voosbulary. Learning new words and learning to use both 
eld end new words with precision is « haré tasks It means 
the persistent use of an unabridged @ietionary, and a con~ 
stant watehfulness over all speech end writings” It is the 
task of the teachers te seo that the student makes it his 
duty to adopt now words and to use words with exactness. 

Preasey (1925)5 an her investigation on technical 
vocabularies, states that, “All enrichment of experience 
both within end without the scheol, hes a direct influcnce 
on the feading vocabulary. Valuable ac is this éourte the 
school, must supplement 1t with very definite troining in 
order to inowre repid growth. ‘There mst be « conscious 
selection ef experiences which are valuable for pupils, the 


choice of words to associate with these experiences, and 
thoreugh training in the use of this vocabulary. Pro+ 
vision mst be made for the measurement of progress and for 
individual needs. Vocabulary training must consist of « 
coherent, progressive program of vork, just as our 
tion to the words most frequently needed in our writing 
vocabularies so our development of reading vocabularies will 
be strengthened by following the same principles ef 
selection." 

fhe impertanse of word study con hardly be exaggerated. 
Tho intelligent person knows the moaning ef words, has a 
knowledge of the connotations, their shades of meaning, and 
Hough (1922) says that “There is no more curious wealmess 
than the helplessness of some men of intellectual discipline 
im the presente of wordae Great burly words over-awe thems. 
to use in expressing their thoughts make faces et them and 
tun off quite beyond reach. ‘There ie no more immediate 
evidence of a fine and vigorous culture than the capacity 
to bend words to the purpese of one's mind with the 
atroncth of an assured mastery.” 


Yor ai@ in working out this problem on vocabulary 
the writer is indebted to the following: Superintendent 
‘Je Me Clement and Principal 2, Ry Stevens of the 
independenee, Kansas, Public Schools who made it possible 
for the test to be giveng te the teachers in the 
College whe administered the test; and to Dre Be Ll. Holton 
under whose direction this report was writtens 
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